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“Students are at times not respectful of each other and there is a 
culture of "banter" which is being addressed. In my opinion there is 
no one cause of bullying, there are lots of different issues at play.” –
Teacher, when asked about reasons for bullying in their school
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“We know where we want to be, this (staff training) has given 
knowledge and advice on how to get there.” – Teacher, post-training 
evaluation

•

“(The workshops) increased awareness of diversity and the 
importance of celebrating difference in a supportive and enjoyable 
way.” – Teacher, post-workshop delivery

•

•

•

“The role model story was touching and engaging. It put the purpose 
and importance of the training at the heart of the evening. It really 
made me reflect on my own practice and the conversations I have 
with the young people in my care.” – Teacher, post-training



•

“The training, action plan and student feedback is vital in us moving 
forward in a more informed way.” – Teacher (case-study school), 
when asked to comment on post-training pack

•

“I have used the DRM (Role Model) lived experience videos in PSHE 
and found them to be really useful. It is a different way for pupils to 
see the impact of things such as prejudicial language.” – Teacher 
(case-study school), when asked to comment on use of multimedia 
resources
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Fig 1.1: Embracing Difference, Ending Bullying – project banner
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1Department for Education, Preventing and Tackling Bullying, 2017
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Fig 2.1: Table of numbers of survey responses
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Fig 2.2: Table of case study schools







Fig 3.1: Graph showing gender of secondary 
survey respondents

Fig 3.2: Graph showing ethnicity of secondary 
survey respondents

Fig 3.3: Graph showing religion of secondary 
survey respondents

Fig 3.4: Graph showing dis/ability of secondary 
survey respondents



2NCVO Know How, How to analyse qualitative data for evaluation, 2018,
https://knowhow.ncvo.org.uk/how-to/how-to-analyse-qualitative-data-for-evaluation



chapter 3



•

•

•

•

•



Fig 4.1: Graph showing student views of reasons for bullying





Fig 4.2: Graph showing staff views of prevalence of prejudice language



Fig 4.3-4.6: Demographic breakdown of reasons for bullying – secondary student responses
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Fig 5.1: Graph showing student views of school response to bullying

Fig 5.2: Chart showing 
staff confidence to 
challenge bullying



Our priorities are to 
increase confidence 
in the tackling of 
bullying and to 
encourage students 
to report incidents, 
and to increase staff 
confidence in 
tackling bullying 
and use of 
derogatory 
language.

•

•

•

“We will be tightening up 
our recording of bullying 
incidents on CPOMS so we 
can effectively analyse as an 
SLT any intervention/ 
support/training required.”
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Fig 6.1-6.4: Demographic breakdown of regularly 
taught identities – secondary student responses



be an upstander and 
speak out to the bully, 
tell them it’s wrong to 
bully. I would also tell 

a teacher.



Fig 6.5: Staff views on teaching 
diverse identities

(The) National Curriculum is 
not conducive to promoting 
diversity and so a lot of time 
(is) needed to reimagine.



“Further development 
of our curriculum to 
ensure we are 
usualising diversity, 
ensuring that staff and 
students understand 
and use appropriate 
vocabulary around 
pupils to ensure 
addressing diversity, 
using correct pronouns, 
this is the beginning of 
our journey to be an 
inclusive school.”
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Fig 7.1: Chart showing staff 
views of school values

Fig 7.2: Chart showing 
secondary student views 

of inclusion in school

Fig 7.3: Graph showing secondary student 
views of peer respect for differences



“Some members of 
the parent body do 

not agree with LGBT 
issues due to their 

culture and religion.” 

“Some children hold 
strong views about 
different races which 
we actively challenge. 
These often come from 
home. We have had to 
take a graduated 
approach to the 
introduction of events 
such as Diversity Week 
to avoid backlash from 
parents.”

“Some people use their religious beliefs 
to be transphobic and homophobic 

towards others and make fun of them.”
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•

•



Fig 8.1: Chart showing student views on regular celebration of differences



“The most they (the 
school) do is usually a 
short assembly during 
form (which is 15-20 
minutes at the start of the 
day) which no one really 
listens to/takes seriously.” 

I believe most of the reason why people will 'make 
fun' of somebody is because they don't understand. 

I feel as though if we learn more about stuff (e.g. 
disabilities, gender identities and cultural beliefs 

and race) the less people will make fun of it.
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“it opens up a can of worms and 
causes unnecessary complaints”. 



“I feel some of our parents 
have prejudices and this 
would be powerful to tackle 
but how we approach this I 
am unsure of where to start.” 

“I believe that 
many parents 
would not be 
supportive of 
diversity training 
due to entrenched 
attitudes and 
some may directly 
challenge this 
training at 
home.”

“Parent-
teacher 
communication 
can be cloak 
and dagger 
with regards to 
diversity and 
gender 
identity.” 



“Further education of 
the parent body -
something that the 
school is aware of and 
now attempting to 
work on, in the face of 
enormous pressure of 
workload.” 

“Ways to help educate the 
parents as well as the children 
so conversations can happen 
at home so the pupils can 
continue their behaviour 
outside of the school and in the 
home/public area, to help them 
become a better citizen.” 



“I’d like more 
communication 
about it with 
parents and the 
wider 
community.” 

“More awareness to 
parents of key 
principles applied and 
discussed in school 
and more info on how 
this is tackled in the 
curriculum.” 



It’s not so much whether the 
school does this or that, more 
about whether they do it 
enough & whether the quality of 
what they do is good & has 
impact. Personally, I believe 
there are many missed 
opportunities to discuss & 
celebrate diversity through the 
curriculum.
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“The trainer openly saying that becoming aware of 
unconscious bias is part of the process - not 
something to be embarrassed about.”



“Trainer was excellent. Really liked the fact that 
she gave staff confidence to deal with issues and 
respond to concerns. Thought the suggested 
responses to tricky issues was a good idea - this 
rarely happens in training. Often training is too 
much around theory without practical take away 
tips. Also really like the way the trainer said that 
we should not worry about 'getting it wrong/saying 
the wrong thing' and just acknowledge and move 
on. This was good to hear.

This was important as I think that this is a key 
issue for people working in schools these days -
they worry about 'keeping up' with the correct 
terminology and therefore avoid discussing/ 
responding to issues. Training resources good 
quality and it is brilliant that we now have access to 
such high quality and useful resources.”
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“If the topics were mentioned 
more. If people don’t know 
about things, they become 
afraid of them. We just need 
to normalise differences.”

“A lot of these things are 
mentioned however not in the 
right way, for example 
teachers will briefly touch 
upon an issue then never look 
at it again.”



“Every time I have reported 
people for bullying me, the 
staff have “talked to” the 
person/people I've 
reported, no punishments 
have been put in place. 
This has not stopped the 
comments I've gotten and 
has sometimes made them 
worse. However, teachers 
are usually willing to move 
people in seating plans 
who are bothering others 
that they’re sat near.”

“Sexuality, race, gender etc. are talked 
about in PSHE, but I feel like the teachers 
could be a bit more educated on 
sexualities since there are quite a lot 
more in modern day.”

“There are some teachers that seem to be 
uneducated on some of the topics too.”

“Teachers don’t do anything 
when they hear or see bullying 
and when you report it they 
don’t really do anything.”



“Many teachers over hear 
homophobic or racial things 
being said but just deal with it 
how they would just deal with 
people disrupting the class 
not actually acknowledging 
what’s being said.”

“SLT leadership and leading on 
diversity and inclusion. It falls 
at the feet of many staff who 
don't have the time or any 
incentives to take on promoting 
diversity, which isn't good 
enough given the size of the 
SLT.”

“CPD for staff, a much 
more overt 
celebration of 
difference, more PHSE 
that is focused on 
difference for 
students, consistent 
challenging by staff.”



“Staff need to be trained more regarding 
what is seen as offensive. Some staff don't 
even know basic differences between 
xenophobia and racism. Sexist comments 
can be accepted by some staff members 
and flagged up by others. There needs to 
be more training, so that all staff act the 
same, instead of basing their judgement 
on their own unconscious bias.”

“Students need to 
feel supported and 
have knowledge 
that they will be 
safe if they come 
to staff about any 
bullying 
happening in the 
school.”

“I would like to see students getting 
more one-to-one interaction with 
people from diverse backgrounds 
so that they realise the first-hand 
impact of bullying on people who 
perhaps don't conform to the 
students' understanding of what it 
is to be 'normal' - thus challenging 
this notion.”



“Ensure staff are challenged to 
teach inclusively - more training 
on implicit ways they reinforce 
harmful stereotypes in lessons, 
particularly regarding gender, 
sexuality and race, and how to 
avoid this. Perhaps a curriculum 
audit to establish where diversity 
can be reflected more fully in 
subjects.”

"Educating the community 
and challenging opinions 
brought from home.”

“More parental engagement 
in their child's learning.”

“Dealing with incidents immediately and be consistent in 
approach.”

“To ensure that all children feel safe and valued in school. 
That they can disclose to any adult and feel listened to.” 



“Diversifying, deepening 
and developing functional 
curriculum for all.”

“All children can 'see 
themselves' in our 
curriculum.”

“Gaining far more 
student and parent voice, 
and actively engaging 
different stakeholders.”

“Parents were more involved to celebrate inclusion prior to COVID. 
This has been somewhat hampered over the last two years.” 

“Poor communication and response to incidents from school 
causes barriers to be created.”



“Parents and students’ issues are ignored 
and disregarded until situations reach a 
breaking point at which point the situation 
tends to be too far out of control for the 
school to adequately handle. The teachers 
are overstretched with countless other 
pieces of legislation they have to comply 
with that student’s behaviour and parents’ 
concerns are not taken into account.” 

“More support for students to feel action 
will be taken when they have the courage to 
report behaviours which make them 
uncomfortable. Beginning with genuine 
active listening. Perhaps forums in the 
school or a clearer line of authority so they 
know who to speak to. And that person 
should be open to listening, not defensive.”

“More specific data re bullying against 
type and the experience of students with 
protected characteristics would be helpful 
to inform understanding and appropriate 
interventions.”



3Healthy Schools London, Anti-bullying guidance for schools, 2008 
https://www.london.gov.uk/what-we-do/health/healthy-schools-
london/awards/sites/default/files/Anti%20Bullying%20-%20Guidance%20for%20Schools.pdf
4DRM, Pathways to LGBT+ Inclusion, 2020
5Department for Education, Preventing and Tackling Bullying, 2017
6DRM, Pathways to LGBT+ inclusion, 2020
7Just Like Us, Growing up LGBT+, 2021
8DRM, Pathways to LGBT+ inclusion, 2020
9ibid.
10Department for Education, Preventing and Tackling Bullying, 2017
11Ofsted, No place for bullying, 2012. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/fi
le/413234/No_place_for_bullying.pdf
12Department for Education, Preventing and Tackling Bullying, 2017
13Just Like Us, Growing up LGBT+, 2021
14Department for Education, Preventing and Tackling Bullying, 2017
15Just Like Us, Growing up LGBT+, 2021
16Stonewall, School report, 2017
17Department for Education, Preventing and Tackling Bullying, 2017
18Stonewall, School Report, 2019
19DRM, Pathways to LGBT+ Inclusion, 2020
20ibid.
21Stonewall, School Report, 2017
22Ofsted, No place for bullying, 2012
23Runnymede, Race and Racism in English Secondary Schools, 2020 https://assets-global.website-
files.com/61488f992b58e687f1108c7c/61bcc0cc2a023368396c03d4_Runnymede%20Secondary%
20Schools%20report%20FINAL.pdf
24Aamna Mohdin, ‘I’ve felt quite proud’: the diverse curriculum inspiring school pupils in The 
Guardian, 2022 https://www.theguardian.com/world/2022/jan/07/ive-felt-quite-proud-the-
diverse-curriculum-inspiring-school-pupils
25Ofsted, No place for bullying, 2012
26Department for Education, Approaches to Preventing and Tackling Bullying: Case studies, 2018
27ibid.
28Weale, S. 25% of teachers in England work more than 60 hours a week – study in The Guardian, 
2019. Available at 25% of teachers in England work more than 60 hours a week - study | Teachers' 
workload | The Guardian
29Department for Education, Preventing and Tackling Bullying, 2017
30Ofsted, No place for bullying, 2012
31Healthy Schools London, Anti-bullying guidance for schools, 2008
32The Diana Award, Whole School Approach
https://www.stoppestennu.nl/sites/default/files/uploads/takingawholeschoolapproachtoanti-
bullying.pdf

https://www.london.gov.uk/what-we-do/health/healthy-schools-london/awards/sites/default/files/Anti%20Bullying%20-%20Guidance%20for%20Schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413234/No_place_for_bullying.pdf
https://assets-global.website-files.com/61488f992b58e687f1108c7c/61bcc0cc2a023368396c03d4_Runnymede%20Secondary%20Schools%20report%20FINAL.pdf
https://www.theguardian.com/world/2022/jan/07/ive-felt-quite-proud-the-diverse-curriculum-inspiring-school-pupils
https://www.theguardian.com/education/2019/sep/18/25-of-teachers-in-england-work-more-than-60-hours-a-week-study
https://www.stoppestennu.nl/sites/default/files/uploads/takingawholeschoolapproachtoanti-bullying.pdf
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“Content pitched just 
right for our school. 

Varied focus, not just on 
one of the protected 

characteristics. Ideas of 
how to embed.”

“Tailor made to be 
relevant for our school 

and also the fact there is 
support before and after 

to help write an action 
plan.”



•

•

•

Fig 9.1: Chart showing 
staff evaluation of 
training – impact on 
understanding

It didn’t feel like 
being preached at 

and the trainers 
seemed comfortable 

meeting us where we 
are in our journey to 

being more inclusive. 
They were also very 

encouraging and 
recognised the 

things we’re doing 
well already.



It was thought-provoking, and opened my 
eyes to the statistics around bullying. The 
small tasks helped understand areas of my 
teaching and my own life that can relate to 
stopping bullying.

Fig 9.2: Graph showing staff evaluation of training: content and trainer



“I like that it was delivered by someone who is transgender 
who also was able to/ didn't mind sharing their own 
personal story. This element is invaluable in this training 
and why it had so much more impact than a member of 
staff delivering it.”

“(The) trainer had actually been in school recently so 
knows what it is practically like. Real life experience.”

“(The facilitator) was extremely knowledgeable and 
clearly passionate about the training. (The Role Model’s) 
story was incredibly moving and brave. Working in a 
school with such limited diversity it is so useful to attend 
courses like these. The time flew, very rare on training 
courses, I could have listened for hours!”

“The impact of usualising in my own teaching. I have 
started to think about how I can ensure equality runs 
throughout my lessons.”

“For me, it has made me realise diversity needs to be lived 
and breathed through all parts of the curriculum.”

“(The) practical resources have given us guidance to 
challenge prejudice language and diversify the 
curriculum.”



Fig 9.3: Chart showing staff evaluation of training: implementing changes
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Fig 10.1: Graph showing staff evaluation of workshops



“The lesson contained a variety of differences and 
diversity, and lots of space for children to discuss and 
share.”

“The workshops benefitted staff and pupils. We have 
altered our PSHE scheme of work as a result to include 
more opportunities for the teaching of diversity.”

“Never to judge anyone 
about their race, gender, 
sexuality and more. ”

“That people sometimes 
hide who they are to fit in.”

“Everyone is unique and 
special in their own way.”

“Go and help them and tell 
the bully it doesn't matter if 
you look different because 
we're all different inside.”

Fig 10.2: Chart showing primary student evaluation of workshops
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“The role model story was 
touching and engaging. It put the 
purpose and importance of the 
training at the heart of the 
evening. It really made me reflect 
on my own practice and the 
conversations I have with the 
young people in my care.”

“Listening to personal 
experiences helped me to 
recognise and understand how 
and why things need to change.”

The Role model 
story was very 
impactful for 
children, they 
asked lots of 
questions which 
promoted 
acceptance.



•
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“The Action Plan is being utilised in a curriculum review 
I’m conducting for 22/23. I’m currently mapping the PSHE 
curriculum and assemblies schedule for next year and the 
action plan will help inform this review- particularly what 
areas of the curriculum need to be included/emphasised.”

“The training, action plan and student feedback is vital in 
us moving forward in a more informed way.”



“I have used the DRM [Role Model] lived experience videos 
in PSHE and found them to be really useful. It is a different 
way for pupils to see the impact of things such as 
prejudicial language.”

“After a pupil suspension for using a derogatory term 
(prejudice language), they watch and reflect upon these 
videos as part of a restorative approach. Not only do they 
receive a consequence for their behaviour, but upon 
returning to school they do (DRM’s) activities (and reflect 
upon) why this is unacceptable behaviour and what impact 
their actions can have on others.”

“(I have) used the Vimeo (video) resources to input into 
PSHE lessons, (I) love the resources they are brilliant.”



•

•

“It has made me realise diversity needs to be lived and 
breathed through all parts of the curriculum…the 
emphasis that all staff members and departments (should 
be involved) was really important to show how diversity 
needs to be embedded (by all).

So far, I have seen, and staff members have told me about 
what they are doing around embedding and usualising 
equality within their curriculum; from how they write 
example questions, to creating displays that explore 
diversity.” 



“I have met with SLT to discuss the Action 
Plan at length, had an equality meeting of 
students from different protected 
characteristics.”

“We are developing a new culture amongst 
staff and young people, through 
usualising and actualising, staff with 
protected characteristics feel more 
empowered as well as students.”

“I am coaching/encouraging other 
departments on diversity, and am 
currently working with SEND department 
in this area.”

“School wide we are seeking to do an audit 
of where parts of equality fit within each of 
our curriculum areas to evaluate where we 
do it well, where it could be improved and 
where it could be added.”

“We are mapping out the awareness 
days/months to ensure there are 
celebrated and recognised for our 
students.”

“We are seeking more student voice from 
our students that fit within the protected 
characteristics to ensure we are a school 
that is inclusive and what work we can do 
to support this.”
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Fig 11.1: Graph showing percentage of schools that completed stakeholder surveys 
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“I wish we had had more time but that 
was down to us having limited time at 
school.”

“More time so discussion could be 
included but due to the nature of this 
session (1-hour) this was not able to 
take place.”
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Fig 12.1: 
Chart 
showing 
participating 
schools 
(n=55) by 
region
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conclusion
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https://www.diversityrolemodels.org/education-services
https://www.diversityrolemodels.org/news/embracing-difference-ending-bullying
https://vimeo.com/ondemand/diversityrolemodels
https://www.diversityrolemodels.org/education-services/resources/
https://www.diversityrolemodels.org/volunteer
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